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Abstract

Background: The growth of digital technology has created challenges for safe and appropriate use of mobile or portable devices
during work-integrated learning (WIL) in health care environments. Personal and professional use of technology has outpaced
the development of policy or codes of practice for guiding its use at the workplace. There is a perceived risk that portable devices
may distract from provision of patient or client care if used by health professionals or students during employment or WIL.

Objective: This study aimed to identify differences in behavior of undergraduate nurses in accessing information, using a
portable or mobile device, when undertaking WIL compared to other non-work situations.

Methods: A validated online survey was administered to students while on placement in a range of health care settings in two
Australian states.

Results: There were 84 respondents, with 56% (n=47) reporting access to a mobile or portable device. Differences in use of a
mobile device away from, compared with during WIL, were observed for non-work related activities such as messaging (P<.001),
social networking (P<.001), shopping on the Internet (P=.01), conducting personal business online (P=.01), and checking or
sending non-work related texts or emails to co-workers (P=.04). Study-related activities were conducted more regularly away
from the workplace and included accessing University sites for information (P=.03) and checking or sending study-related text
messages or emails to friends or co-workers (P=.01). Students continued to access nursing, medical, professional development,
and study-related information away from the workplace.

Conclusions: Undergraduate nurses limit their access to non-work or non-patient centered information while undertaking WIL.
Work-related mobile learning is being undertaken, in situ, by the next generation of nurses who expect easy access to mobile or
portable devices at the workplace, to ensure safe and competent care is delivered to their patients.

(JMIR mHealth uHealth 2014;2(4):e56) doi: 10.2196/mhealth.3467
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Introduction

The rapid evolution of digital technology in health care
environments has created new challenges for learning and
teaching (L&T). While increasing access to mobile or portable
devices has enabled opportunities for promoting learning at the
workplace in real-time [1-3], there is the risk that portable
devices may distract from patient or client care if used by health
professionals or students during employment or work-integrated
learning (WIL) [4-6]. Undergraduate nurses undertake one third
of their course in a range of health care settings. Experiential
learning provides students with the opportunity to link theory
with practice and augments learning, in situ. Previous studies
have indicated that access to mobile or portable devices at point
of care, may be cause for concern regarding patient or client
safety [4-8], professional identity [9,10], or workforce
development opportunities [11,12]. However, there is little
research regarding the frequency of use or the type of
information accessed on mobile devices by undergraduate nurses
during WIL.

The reported use, effectiveness, and impact of eHealth and
mobile devices internationally is similar to the Australian
situation. Systematic reviews demonstrate that evidence is
required to guide clinicians and develop frameworks for use in
clinical environments [13,14]. The Australian National E-Health
Strategy identified that a health workforce skilled in information
communication technology (ICT) was a key area for driving
change that could transform health care delivery [15].
Furthermore, the Workforce Development Strategy [16]
emphasized the need for more creative and effective use of ICT
and the need to improve the digital literacy of health
professionals. Studies have found that although health profession
students report ubiquitous use of computers, it is not translated
into ICT competency [17,18]. Inclusion of ICT literacy
development in all undergraduate nursing programs is a
requirement of the Australian Nursing and Midwifery Council
[19]. National strategies and registered health profession bodies
contend that educational preparation of student nurses in ICT
literacy at an individual level is critical for ensuring competency
that is reflected at a systems level in health care environments.

Gray and colleagues [20] reviewed the implementation and
effectiveness of clinical informatics education for future health
professionals and concluded that a more sophisticated and
scholarly approach to further pedagogical enquiry into clinical
informatics education was required. Lindley and Fernando [5]
asserted that curriculum content and L&T approaches at a
systems level needed to improve preparation of students for
their future careers.

The second global survey on eHealth [21] identified a range of
challenges that mobile technology posed at individual,
organization and systems levels. Due to the complexity of the
health sector, integrating mobile technologies into routine health
care practice at point of care has been slow [21]. There is a
range of factors that impact at an individual, organization, and
systems level [22-24]. Environmental factors include institution
and organization governance, policy and ICT architecture, or

infrastructure that prohibit or reduce access to mobile or portable
devices at the workplace [7].

Previous studies have focused on the technology available rather
than the learning afforded by its use [2]. Students can now
engage and capture, in real-time moments they regard as
significant for learning [25] which are then used to scaffold
understanding or build knowledge [26,27]. Mobile learning
(mLearning) in the workplace enables a student-centered
approach whereby an effective and efficient response can be
obtained as they arise [2]. Students can merge the nexus of
theoretical learning, while developing skills to augment their
learning by accessing web-based resources such as YouTube
clips, text or images for medication management or nursing
diagnosis information. Additionally, informal learning at point
of care creates opportunity for patient-centered, participatory
care that could improve health outcomes by enabling access to
resources and individualized treatment plans [28,29]. Mobile
learners have considerable control over their learning, they can
share, store, re-purpose, and re-use objects and artifacts for use
in discussion, reflection, or peer review later at a more suitable
place or time [30,31]. While mLearning also offers opportunities
to access expert advice or opinion on a global scale, there are
challenges and risks associated with introducing L&T innovation
into the workplace.

Perceived risks associated with using mobile devices in the
workplace have been investigated. Potential distraction from
patient care while using a mobile device in situ, is well
documented [5-7,20,32]. However, the benefits of accessing
L&T information by using mobile devices at the point of care
have been less thoroughly researched. Mather and colleagues
[33] found there were a number of human factors that reduced
the capacity of clinical supervisors in effectively using mobile
learning approaches during WIL. These include intrinsic and
extrinsic motivations [34,35], social presence, peer disapproval
[33], or infection control [36,37]. The need to further explore
the limited implementation of mobile learning using mobile
devices has emerged leading to this study. This paper reports
on the results of an online survey administered to undergraduate
nurses in a range of health care settings. The aims of the survey
were: (1) to advance understanding of how mobile devices are
used to access information at, and away, from the workplace;
and (2) to determine differences in accessing information by
students during WIL or away from the workplace.

Methods

Study Design
This cross-sectional study captured self-report of undergraduate
nurses’ access to Internet or device-based resources, using a
mobile or portable device at, and away, from the workplace.
The study involved administration of a survey to undergraduate
nurses, while they were in clinical practice during January 2014,
at a range of health care settings in two Australian states.

Ethical Approval
Minimum risk ethics for this research was approved by the
University of Tasmania Human Research Ethics Committee,
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approval number H0013729. Consent was implied by
completion of the survey.

Participant Recruitment
Eligible participants were identified through consultation with
lecturers from the University. All participants were undertaking
WIL and were recruited via email. Two reminder request emails
were sent at two week intervals following the initial request.

Data Collection
Of the 22 survey items relating to utilization of mobile devices
to access information, 15 were from a validated tool developed
by McBride, LeVasseur and Li [6]. Professional experience
placement (PEP) was the term used in the survey to describe
WIL. ‘Away from PEP’ was defined as when the student was
not undertaking placement as part of their studies and ‘During
PEP’ meant the student was undertaking workplace learning or
clinical placement hours in a health care setting as part of their
study. Five-point Likert scale questions (Scale of 1-5: 1: Never,
2: Once per day, 3: 2-5 times per day, 4: >5 times per day, 5:
Not applicable) were used to determine frequency of use when
away from and while undertaking WIL.

Data Analysis
The survey data were imported into IBM SPSS (Version 21)
for analysis and frequencies were investigated. Chi-square tests
were utilized to explore differences between those who had
access to a mobile device and those who did not. Differences
in responses to scales for ‘Away from PEP’ and ‘During PEP’
were explored using Wilcoxon signed ranks tests. All tests were
two-sided and differences were accepted at P<.05 significance
level.

Results

Participants
A total of 476 students undertaking WIL were offered the
opportunity to participate in the online survey and 84 responded
(18% response rate). There were 37 respondents (44%) who
participated in WIL in New South Wales, and 38 (45%) in
Tasmania. Of those respondents, 45 (54%) were in their first
year of nursing study. Furthermore, 44 respondents (52%)
undertook WIL at tertiary health care facilities and the
remainders were dispersed at district hospitals or
community-based facilities.

A filter question requiring access to a mobile or portable device
(Do you have current access to a mobile technology device?)
rendered 37 respondents ineligible to complete the second
section of the questionnaire. Table 1 presents demographic
information for all respondents and those who had access to a
mobile device. No differences were found in access to mobile
devices for gender (χ21=0.0, P=1.0), ethnicity (χ21=0.0, P=1.0)
or geographic location (χ21=0.8, P=.4). There were insufficient
expected cell frequencies to establish associations for age group,
level of education, and focus of health care organization.
Additionally, there was no difference between the two groups
when the categories were collapsed to investigate associations
between access to a mobile device and type of WIL (tertiary or
other health care) organizations. Final year students were more
likely to have access to a mobile or portable device than first
year students (n=23, 77% versus n=24, 53%, χ21=4.2, P=.04).
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Table 1. Demographic information of respondent access to a mobile or portable device.

Access to a portable or mobile device

N=47a

All respondents

N=84aDemographic descriptor

Gender

14 (30%)19 (23%)Male

33 (70%)56 (67%)Female

0 (0%)9 (11%)Missing; non respondents

Age

4 (9%)10 (12%)<21

13 (28%)22 (26%)21-30

15(32%)20 (24%)31-40

8 (17%)13 (15%)41-50

7 (15%)10 (12%)>51

0 (0%)9 (11%)Missing

Language, other than English spoken at home

14 (30%)24 (29%)Yes

33 (70%)51 (61%)No

0 (0%)9 (11%)Missing

Level of education prior to this course

9 (19%)20 (24%)Secondary

15 (32%)21 (25%)Vocational certificate

18 (38%)26 (31%)Undergraduate degree

5 (11%)8 (10%)Post graduate

0 (0%)9 (11%)Missing

State where student undertook WIL

23 (49%)37 (44%)NSW

24 (51%)38 (45%)TAS

0 (0%)9 (11%)Missing

Year of study

27 (57%)45 (54%)First year

20 (43%)30 (36%)Final year

0 (0%)9 (11%)Missing

Focus of care of health organization

31 (66%)44 (52%)Major hospital

5 (11%)11 (13%)District hospital

2 (4%)5 (6%)Primary care

2 (4%)3 (4%)RACF

1 (2%)2 (2%)Multipurpose

3 (6%)3 (4%)GP

2 (4%)4 (5%)Mental health

JMIR mHealth uHealth 2014 | vol. 2 | iss. 4 | e56 | p. 4http://mhealth.jmir.org/2014/4/e56/
(page number not for citation purposes)

Mather et alJMIR MHEALTH AND UHEALTH

XSL•FO
RenderX

http://www.w3.org/Style/XSL
http://www.renderx.com/


Access to a portable or mobile device

N=47a

All respondents

N=84aDemographic descriptor

1 (2%)3 (4%)Other

0 (0%)9 (11%)Missing

Access to portable or mobile device

47 (56%)Yes

12 (14%)No

25 (30%)Missing

aMay not equal 100% due to rounding

Use of Mobile Devices
Differences in participant reports of behavior in accessing
information away from and during WIL were found for several
variables (Table 2). Activities were categorized into work,
non-work, and study-related tasks. Work-related activities were
patient-centered activities that occurred at point of care, or
related to education or professional development. Non-work
related activities involved communication and personal tasks
that were not of the nature or scope required in the workplace.

Non-Work Related Activities
Differences in access to information using a mobile or portable
device away from or at the workplace, were reported for 6 out
of the 7 items grouped in non-work related activities. Non-work
related uses of portable devices were more frequent when
students were away from the workplace. These included
messaging (median 4 vs median 2, T=49.5, P<.001), social
networking (median 4 vs median 1, T=48.5, P=.01), shopping
on the Internet (median 2 vs median 1, T=17.5, P=.01),
conducting personal business online (median 2 vs median 1,
T=48.0, P=.01), and checking or sending non-work related texts
or emails to co-workers (median 2 vs median 1, T=43.0, P=.04).

Study-Related Activities
Study-related activities that were conducted more regularly
away from the workplace included browsing on the Internet
(median 4 vs median 3, T=16.5, P<.001), or accessing University
sites for information (median 4 vs median 3, T=63.0, P=.01).

Checking or sending study-related text messages or emails to
friends or co-workers also occurred (median 3 vs median 2,
T=43, P=.01).

Away From Work-Integrated Learning
There were no differences found away from or during WIL for
accessing work-related activities such as accessing drug, nursing,
and medical information or professional education and
development resources. Students reported infrequently accessing
study-related text or email messages from academic supervisors,
or submitting assessment tasks using a mobile or portable
device. Respondents also used a mobile or portable device as
a clock or a stopwatch (median 4 vs median 2, T=61.5, P=.01)
more regularly away from the workplace.

During Work-Integrated Learning
Participants reported that during WIL they did not shop on the
Internet; check or post on social networking sites; play online
or games loaded on the device; conduct personal business online;
or check/send personal text messages or emails to co-workers.
Access to work-related protocols and mobile apps that assist
with patient or client care were more likely (once per day) to
be accessed during WIL.

Non-Access
Respondents reported they did not access sites for patient
handouts and teaching, communicating with other members of
the health care team to coordinate patient or client care, or to
play games.
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Table 2. Utilization of portable or mobile devices during work integrated learning.

P valueDuring PEP Median,
(Range)

Away from PEP Median,
(Range)

Use of portable or mobile devices to access information

Work-related activities

.943 (1-5)3 (1-5)I access work-related drug references

.941 (1-5)1 (1-5)I use it to communicate with other members of the health care team to coordinate
patient or client care

.902 (1-5)1 (1-5)I access work-related protocols

.752 (1-5)1 (1-5)I access work-related apps that assist patient or client care

.531 (1-5)1 (1-5)I access sites for patient handouts and teaching

.522 (1-5)2 (1-5)I use the device as a calculator for nursing/medical formulas

.233 (1-5)3 (1-5)I access sites for professional education and development

.213 (1-5)3 (1-5)I access work-related nursing/medical information

Non-work related activities

<.0012 (1-5)4 (1-5)I check/send personal text messages or emails to family or friends

.011 (1-5)4 (1-5)I check/post on social networking sites (Facebook, Twitter, Snapchat etc)

.011 (1-5)2, (1-5)I shop on the Internet

.011 (1-5)2 (1-5)I conduct personal business online (eg paying bills, banking)

.051 (1-5)1 (1-5)I play games loaded on the devicea

.041 (1-5)2 (1-5)I check/send personal text messages or emails to co-workers

.841 (1-5)1 (1-5)I play online games

Study-related activities

< .0013 (1-5)4 (1-5)

I browse (eg use a search engine Google, Safari etc) for information to assist with

progression of my studiesa

.012 (1-5)3 (1-5)I check/send study related text messages or emails to friends or co-workers

.013, (1-5)4, (1-5)

I access University related sites (eg MyLO) to assist with progression of my

studiesa

.262, (1-5)2, (1-5)I check/send study related text messages or emails to my academic supervisorsa

.032, (1-5)3, (1-5)

I access study related sites (eg library, journal articles) to assist with progression

of my studiesa

.442, (1-5)2, (1-5)I submit assessment tasksa

Other activity

.012, (1-5)4, (1-5)I use the device as a clock or stopwatcha

aNon-validated question.

Discussion

Principal Findings
This study demonstrated differences in accessing the Internet
or device-based resources using a mobile or portable device at,
and away, from the workplace by undergraduate nurses.
Undergraduate nurses reported there was a range of non-work
related Internet-based activities they avoided during WIL.
Predominantly these activities related to social networking with
family or friends, shopping, or conducting personal business
online. McBride, Le Vasseur, and Li [6] and others [4, 7,20,32]
indicated that risks to patient or client safety could be attributed
to individual level distraction at point of care. While distraction

may occur while using a mobile or portable device during WIL
[4,6], this study found it was unlikely due to student nurses’
accessing non-work related sites.

The research indicates that through lack of access to mobile
devices or resources there were lost opportunities to engage
with patients or clients at point of care. Undergraduate nurses
reported they never accessed patient handouts for teaching or
communicating with other members of the health care team to
coordinate patient care. At registration there is an expectation
that students are work-ready [38,39]. There is an expectation
that students will develop professional identity during their
course and during their final year, during WIL, they will develop
the knowledge, skills, attitudes, and behavior that demonstrate
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competency for registration [10]. A key role for nurses is
providing patients with health education, and with guidance,
final year students may initiate and engage patients in improving
their health literacy. A lack of access to web-based resources
at point of care can hinder or undermine this development of
professional identity [9,10]. Additionally, senior undergraduate
students could be involved with coordination of patient care if
they had the opportunity. Self-management education at point
of care creates opportunity for shared understandings that can
improve health outcomes of patients or clients by enabling
access to resources and individualized treatment plans [28,34].
Modeling of professional behaviors required as a graduate nurse,
including access to web-based self-management or health
education resources, could promote work-readiness of students
and minimize transition shock [38,39].

There was no demonstrated difference in behavior for accessing
work-related drug references, nursing or medical information,
and professional education and development. Undergraduate
students continue to study when they are not at the workplace.
The convenience of enabling access to mobile or portable
devices in situ could promote habits that support continuing
professional development and life-long learning which are
requirements for continuing registration [40,41].

Differences were found in browsing for information, accessing
study or University related sites, which predominantly occurred
away from WIL. The convenience and ease of using a mobile
device supported student-centered learning [2,41] away from
and during WIL. Although no differences were found, mobile
devices were used for contact with academic supervisors and
submission of assessments. Access to mobile devices enables
the activity of learning to be user-controlled [2]. The
convenience and ease of learning in real-time at point of care
challenges traditional pedagogy. Utilization of mobile devices
to access a range of study information has implications for
learning at systems, organizational and individual levels that
need to be acknowledged and addressed through curriculum
design and organizational policy. Addressing educational
preparation in ICT competency and guidance in safe and
appropriate use of mobile learning in the classroom, prior to
undertaking WIL, could assist with the development of
professional identity. Policy development to guide undergraduate
students and health profession staff about effective and
competent use of mobile devices in situ could also ameliorate
the risk of distraction at point of care.

While away from the workplace students tend to use mobile or
portable devices to monitor time. This behavior was less likely
during WIL, suggesting that undergraduate students did not
access their mobile device to conduct patient observations such
as pulse or respiration assessments. Institution or organization
policy that dissuades the use of mobile or portable devices
during WIL may be a factor for regulating use [33]. Concerns
about cross infection between patients could also prohibit the
use of a mobile device for this intimate patient activity [36,37].

Respondents indicated that communicating with family, friends,
co-workers, and study were more likely to be accessed than
playing online games loaded on the device while away from or
during WIL. Communication or maintenance of meaningful

relationships may contribute to lack of interest in playing games
using a mobile device. The predominance of females in the
cohort may also have negatively skewed the result as females
are less likely than males to game [42].

Limitations
This study had several limitations. The first included the low
response rate. This may have occurred because although the
survey was anonymous, it may have contributed to students
feeling that if they did not respond appropriately there was a
chance of disadvantage with their studies. Additionally, survey
fatigue of students may also have contributed to a lower level
of engagement with completion of the survey. Respondents
were recruited from one university and may attend WIL at
partner health care organizations that have guidelines impacting
the conduct by students during WIL, which could reduce the
generalizability of the findings. Of the questions asked, 7
relating to access to study options were not validated. In these
cases the sentence construction was similar to the validated
questions, however their actual reliability is unknown at this
time. Finally, as this survey has been administered by staff at
the teaching university there is the possibility of social
desirability bias, the tendency to respond to questions in a known
socially acceptable manner.

Future Directions
Further examination of preferred mobile or portable devices
used for L&T by undergraduate nurses is warranted. Review of
higher education institutional and health care organization policy
relating to mobile devices could reveal there is a need to change
to allow students to prepare for their future profession in
accessing learning objects or resources while they are
undertaking WIL. Concurrently, there is a need to ensure ICT
architecture and infrastructure at organizations supports L&T
at the workplace. Curriculum design to incorporate appropriate
and safe use of mobile devices is necessary to promote diffusion
of this informal method of L&T into the workplace. Over time,
responsible use of mobile devices to minimize risk could create
a cultural shift that will enable safe use for L&T in situ at point
of care.

Conclusions
Exploration of access to information using a mobile or portable
device by undergraduate nurses away from and during WIL
contributes to the discourse about the challenges of using these
devices at systems, organizational, and individual levels. This
study found that undergraduate nurses limited their access to
non-work or non-patient-centered care while undertaking WIL.
Furthermore, the risk of distraction was unlikely due to student
nurses’accessing non-work related sites (4,6). The use of mobile
devices for study purposes occurred during WIL, but was more
frequent away from the workplace. This suggests students were
focused on developing competency in patient care while in the
workplace. Acceptance of access to mobile devices as a
legitimate L&T tool during WIL is imperative. To support this
aim there is a need to promote professional identity and facilitate
L&T by including guidance for appropriate mobile learning
behavior in the curriculum. The development of best practice
guidelines or policy to minimize risk and enable improvement
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of health outcomes of patients at point of care is necessary.
Undergraduate students are the next generation of nurses. This
study showed they can discern appropriate mobile device use.

Over time, nurses will expect easy access to mobile learning
resources to enable them to deliver safe and effective health
care to patients.

Acknowledgments
Author 1 was involved with all aspects of development of the study design, ethics application, data collection, analysis, preparation,
and review of the manuscript. Author 2 was involved with study design, ethics, review, and edit of the manuscript. Author 3 was
involved with analysis, review, and edit of the manuscript. Nil funding.

Conflicts of Interest
None declared.

References

1. Abbott PA, Coenen A. Globalization and advances in information and communication technologies: the impact on nursing
and health. Nurs Outlook 2008;56(5):238-246.e2. [doi: 10.1016/j.outlook.2008.06.009] [Medline: 18922277]

2. Sharples M, Taylor J, Vavoula G. Towards a theory of Mobile learning. Cape Town: ,; 2005 Presented at: mLearn; 2005;
South Africa.

3. Traxler J. Defining, discussing and evaluating mobile learning: The moving Finger writes and having writ. The International
Review of Research in Open and Distance Learning 2007;8(2):67-75.

4. ECRI Institute. Top 10 health technology hazards for 2013 URL: https://www.ecri.org/Documents/Secure/
Health_Devices_Top_10_Hazards_2013.pdf [accessed 2014-09-23] [WebCite Cache ID 6SnUMs1FT]

5. Lindley J, Fernando J. Being smart: challenges in the use of mobile applications in clinical settings. European Journal of
ePractice 2013;21:4-13.

6. McBride DL, Le Vasseur SA, Dongmei L. Development and validation of a web-based survey on the use of personal
communication devices by registered nurses. Journal of Medical Internet Research: Research Protocols 2013;2(2):50.

7. Harrison MI, Koppel R, Bar-Lev S. Unintended consequences of information technologies in health care--an interactive
sociotechnical analysis. J Am Med Inform Assoc 2007;14(5):542-549 [FREE Full text] [doi: 10.1197/jamia.M2384]
[Medline: 17600093]

8. Katz-Sidlow RJ, Ludwig A, Miller S, Sidlow R. Smartphone use during inpatient attending rounds: prevalence, patterns
and potential for distraction. J Hosp Med 2012 Oct;7(8):595-599. [doi: 10.1002/jhm.1950] [Medline: 22744793]

9. Johnson M, Cowin LS, Wilson I, Young H. Professional identity and nursing: contemporary theoretical developments and
future research challenges. Int Nurs Rev 2012 Dec;59(4):562-569. [doi: 10.1111/j.1466-7657.2012.01013.x] [Medline:
23134142]

10. Öhlén J, Segesten K. The professional identity of the nurse: concept analysis and development. J Adv Nurs 1998
Oct;28(4):720-727. [doi: 10.1046/j.1365-2648.1998.00704.x]

11. Bembridge E, Levett-Jones T, Jeong SY. The transferability of information and communication technology skills from
university to the workplace: a qualitative descriptive study. Nurse Educ Today 2011 Apr;31(3):245-252. [doi:
10.1016/j.nedt.2010.10.020] [Medline: 21093125]

12. Smedley A. The importance of informatics competencies in nursing: an Australian perspective. Comput Inform Nurs
2005;23(2):106-110. [Medline: 15772512]

13. Mickan S, Tilson JK, Atherton H, Robers NW, Heneghan C. Evidence of effectiveness of health care professionals using
handheld computers: a scoping review of systematic reviews. Journal of Advanced Nursing 2013;15(10):212.

14. Van Gemert-Pijnen J, Nijland N, van Limburg M, Ossebaard HC, Kelders SM, Eysenbach G, et al. A holistic framework
to improve the uptake and impact of health technologies. Journal of Medical Internet Research Protocols 2011;13(4):111.

15. Australian Health Ministers’ Conference, National E-Health Strategy, Victorian Department of Human Services, Editor.
Australian Health Ministers’ Conference. 2008 Presented at: National E-Health Strategy; 2008; Melbourne, Victoria.

16. Workforce and Productivity Agency. Australian Future Focus: Australia’s skills and workforce development Strategy URL:
http://www.awpa.gov.au/our-work/Workforce%20development/national-workforce-development-strategy/
2013-workforce-development-strategy/Pages/2013%20Workforce%20Development%20Strategy.aspx [accessed 2014-11-24]
[WebCite Cache ID 6UKbgyHHm]

17. Mather CA. Embedding an e-portfolio into a work Integrated learning environment: The School of Nursing and Midwifery
experience, in EDULEARN12. 2012 Presented at: 4th International Conference on Education and New Learning Technologies;
2012; Spain.

18. Hallam GC, Harper WE, McCowan CR, Hauville KL, McAllister LM, Creagh TA. Australian ePortfolio Project. 2008.
Australian E-Portfolio Project final Report URL: http://www.eportfoliopractice.qut.edu.au/ [accessed 2014-11-24] [WebCite
Cache ID 6UKcGPQbo]

JMIR mHealth uHealth 2014 | vol. 2 | iss. 4 | e56 | p. 8http://mhealth.jmir.org/2014/4/e56/
(page number not for citation purposes)

Mather et alJMIR MHEALTH AND UHEALTH

XSL•FO
RenderX

http://dx.doi.org/10.1016/j.outlook.2008.06.009
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&list_uids=18922277&dopt=Abstract
https://www.ecri.org/Documents/Secure/Health_Devices_Top_10_Hazards_2013.pdf
https://www.ecri.org/Documents/Secure/Health_Devices_Top_10_Hazards_2013.pdf
http://www.webcitation.org/

                                                6SnUMs1FT
http://jamia.bmj.com/cgi/pmidlookup?view=long&pmid=17600093
http://dx.doi.org/10.1197/jamia.M2384
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&list_uids=17600093&dopt=Abstract
http://dx.doi.org/10.1002/jhm.1950
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&list_uids=22744793&dopt=Abstract
http://dx.doi.org/10.1111/j.1466-7657.2012.01013.x
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&list_uids=23134142&dopt=Abstract
http://dx.doi.org/10.1046/j.1365-2648.1998.00704.x
http://dx.doi.org/10.1016/j.nedt.2010.10.020
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&list_uids=21093125&dopt=Abstract
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&list_uids=15772512&dopt=Abstract
http://www.awpa.gov.au/our-work/Workforce%20development/national-workforce-development-strategy/2013-workforce-development-strategy/Pages/2013%20Workforce%20Development%20Strategy.aspx
http://www.awpa.gov.au/our-work/Workforce%20development/national-workforce-development-strategy/2013-workforce-development-strategy/Pages/2013%20Workforce%20Development%20Strategy.aspx
http://www.webcitation.org/

                                                6UKbgyHHm
http://www.eportfoliopractice.qut.edu.au/
http://www.webcitation.org/

                                                6UKcGPQbo
http://www.webcitation.org/

                                                6UKcGPQbo
http://www.w3.org/Style/XSL
http://www.renderx.com/


19. Australian Nursing and Midwifery Accreditation Council. 2012. Registered Nurse Accreditation Standards URL: http:/
/www.anmac.org.au/ [accessed 2014-11-24] [WebCite Cache ID 6UKcVBMln]

20. Gray K, Dattakumar A, Maeder A, Butler-Henderson K, Chenery H. Office for Learning and Teaching, Department of
Education. 2014. Advancing Ehealth Education for the Clinical Health Professions URL: http://clinicalinformaticseducation.
pbworks.com/w/file/74500403/PP10_1806_Gray_report_2014.pdf [accessed 2014-11-24] [WebCite Cache ID 6UKcfzjVF]

21. WHO mHealth. 2011. New Horizons for health through mobile technologies: second survey on ehealth URL: http://www.
who.int/goe/publications/goe_mhealth_web.pdf [accessed 2014-11-24] [WebCite Cache ID 6UKcrEl5N]

22. Ajzen I. The theory of planned behaviour. Organisation behaviour and human decision processes 1991;50:179-211.
23. Bandura A. Self-efficacy: toward a unifying theory of behavioral change. Psychol Rev 1977 Mar;84(2):191-215. [Medline:

847061]
24. Vallerand R, Pelletier LG, Briere NM, Senecal C, Vallieres EF. The academic motivation scale: A measure of intrinsic,

extrinsic, and amotivation in education. Educational and Psychological Measurement 1992;52:1003-1017 [FREE Full text]
25. Fink LD. What is '''Significant Learning"?. San Francisco, CA: John Wiley & Sons; 2003.
26. Vygotsky L. Interaction between learning development. In: Vygotsky L, Cole M, editors. Mind in society: the development

of higher psychological processes. Cambridge: Harvard University Press; 1978:79-91.
27. Brookfield S. Becoming a critically reflective teacher. San Francisco: Jossey-Bass; 1995.
28. Osterlund Efraimsso E, Birgitta K, Kjell L, Ehrenburg A, Bjoorn F. Communication and self-management education at

nurse-led COPD clinics in primary health care. Patient Education and Counselling 2009;77(2):209-217.
29. Boulos MN, Wheeler S, Tavares C, Jones R. How smartphones are changing the face of mobile and participatory healthcare:

an overview, with example from eCAALYX. Biomed Eng Online 2011;10:24 [FREE Full text] [doi:
10.1186/1475-925X-10-24] [Medline: 21466669]

30. Ruiz JG, Mintzer MJ, Leipzig RM. The impact of E-learning in medical education. Acad Med 2006 Mar;81(3):207-212.
[Medline: 16501260]

31. While A, Dewsbury G. Nursing and information and communication technology (ICT): a discussion of trends and future
directions. Int J Nurs Stud 2011 Oct;48(10):1302-1310. [doi: 10.1016/j.ijnurstu.2011.02.020] [Medline: 21474135]

32. Coiera EW, Kidd MR, Haikerwal MC. A call for national e-health clinical safety governance. Med J Aust 2012 Apr
16;196(7):430-431. [Medline: 22509862]

33. Mather C, Marlow A, Cummings E. Digital communication to support clinical supervision: considering the human factors.
Stud Health Technol Inform 2013;194:160-165. [Medline: 23941949]

34. Lorig K, Holman H. Self-management education: history, definition, outcomes, and mechanisms. Annals of Behavioral
Medicine 2003;26:11-17.

35. Ryan RM, Deci EL. Intrinsic and Extrinsic Motivations: Classic Definitions and New Directions. Contemp Educ Psychol
2000 Jan;25(1):54-67. [doi: 10.1006/ceps.1999.1020] [Medline: 10620381]

36. Brady RR, Chitnis S, Stewart RW, Graham C, Yalamarthi S, Morris K. NHS connecting for health: healthcare professionals,
mobile technology, and infection control. Telemed J E Health 2012 May;18(4):289-291. [doi: 10.1089/tmj.2011.0147]
[Medline: 22428552]

37. Trived H, Desai K, Trivedi LP, Malek SS, Javdekar TB. Role of Mobile Phone in Spreading Hospital Acquired Infection:
A Study in Different Group of Health Care Workers. National Journal of Integrated Research in Medicine 2011;2:361-366.

38. Boychuk Duchscher JE. Transition shock: the initial stage of role adaptation for newly graduated Registered Nurses. Journal
of Advanced Nursing 2009;65(5):1103-1113.

39. Walker A, Campbell K. Work readiness of graduate nurses and the impact on job satisfaction, work engagement and
intention to remain. Nurse Educ Today 2013 Dec;33(12):1490-1495. [doi: 10.1016/j.nedt.2013.05.008] [Medline: 23742716]

40. AHPRA. Australian Health Practitioner Regulation Agency Registration Standards, 2013 URL: http://www.ahpra.gov.au/
Registration/Registration-Standards.aspx [accessed 2014-09-23] [WebCite Cache ID 6SnWAlanj]

41. Venkatesh VJ, Thong JYL, Xu X. Consumer acceptance and use of information technology: extending the unified theory
of acceptance and use of technology. MIS Quarterly 2012;36(1):157-178.

42. Maisonave N. Gender in Gamer Culture and the Virtual World. URL: https://comm.stanford.edu/wp-content/uploads/2013/
01/nicholas-maisonave-1112.pdf [accessed 2014-11-24] [WebCite Cache ID 6UKddoFFW]

Abbreviations
ICT: information communication technology
L&T: learning and teaching
mLearning: mobile learning
WIL: work-integrated learning

JMIR mHealth uHealth 2014 | vol. 2 | iss. 4 | e56 | p. 9http://mhealth.jmir.org/2014/4/e56/
(page number not for citation purposes)

Mather et alJMIR MHEALTH AND UHEALTH

XSL•FO
RenderX

http://www.anmac.org.au/
http://www.anmac.org.au/
http://www.webcitation.org/

                                                6UKcVBMln
http://clinicalinformaticseducation.pbworks.com/w/file/74500403/PP10_1806_Gray_report_2014.pdf
http://clinicalinformaticseducation.pbworks.com/w/file/74500403/PP10_1806_Gray_report_2014.pdf
http://www.webcitation.org/

                                                6UKcfzjVF
http://www.who.int/goe/publications/goe_mhealth_web.pdf
http://www.who.int/goe/publications/goe_mhealth_web.pdf
http://www.webcitation.org/

                                                6UKcrEl5N
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&list_uids=847061&dopt=Abstract
http://epm.sagepub.com/search?author1=Evelyne+F.+Vallieres&sortspec=date&submit=Submit
http://www.biomedcentral.com/1475-925X/10/24
http://dx.doi.org/10.1186/1475-925X-10-24
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&list_uids=21466669&dopt=Abstract
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&list_uids=16501260&dopt=Abstract
http://dx.doi.org/10.1016/j.ijnurstu.2011.02.020
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&list_uids=21474135&dopt=Abstract
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&list_uids=22509862&dopt=Abstract
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&list_uids=23941949&dopt=Abstract
http://dx.doi.org/10.1006/ceps.1999.1020
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&list_uids=10620381&dopt=Abstract
http://dx.doi.org/10.1089/tmj.2011.0147
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&list_uids=22428552&dopt=Abstract
http://dx.doi.org/10.1016/j.nedt.2013.05.008
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&list_uids=23742716&dopt=Abstract
http://www.ahpra.gov.au/Registration/Registration-Standards.aspx
http://www.ahpra.gov.au/Registration/Registration-Standards.aspx
http://www.webcitation.org/

                                                6SnWAlanj
https://comm.stanford.edu/wp-content/uploads/2013/01/nicholas-maisonave-1112.pdf
https://comm.stanford.edu/wp-content/uploads/2013/01/nicholas-maisonave-1112.pdf
http://www.webcitation.org/

                                                6UKddoFFW
http://www.w3.org/Style/XSL
http://www.renderx.com/


Edited by G Eysenbach; submitted 11.04.14; peer-reviewed by I Madsen, R La Tella, S Koch; comments to author 14.08.14; revised
version received 25.09.14; accepted 19.10.14; published 10.12.14

Please cite as:
Mather C, Cummings E, Allen P
Nurses’Use of Mobile Devices to Access Information in Health Care Environments in Australia: A Survey of Undergraduate Students
JMIR mHealth uHealth 2014;2(4):e56
URL: http://mhealth.jmir.org/2014/4/e56/
doi: 10.2196/mhealth.3467
PMID: 25499736

©Carey Mather, Elizabeth Cummings, Penny Allen. Originally published in JMIR Mhealth and Uhealth (http://mhealth.jmir.org),
10.12.2014. This is an open-access article distributed under the terms of the Creative Commons Attribution License
(http://creativecommons.org/licenses/by/2.0/), which permits unrestricted use, distribution, and reproduction in any medium,
provided the original work, first published in JMIR mhealth and uhealth, is properly cited. The complete bibliographic information,
a link to the original publication on http://mhealth.jmir.org/, as well as this copyright and license information must be included.

JMIR mHealth uHealth 2014 | vol. 2 | iss. 4 | e56 | p. 10http://mhealth.jmir.org/2014/4/e56/
(page number not for citation purposes)

Mather et alJMIR MHEALTH AND UHEALTH

XSL•FO
RenderX

http://mhealth.jmir.org/2014/4/e56/
http://dx.doi.org/10.2196/mhealth.3467
http://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&list_uids=25499736&dopt=Abstract
http://www.w3.org/Style/XSL
http://www.renderx.com/

